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Annual Report Narrative
I. Administration:
FY 05-06 Program objectives from extension document and extent to which each goal was met or not met and explanation of serious shortfalls.
1. Provide comprehensive adult basic education instructional programs and modes for learning throughout Dona Ana County to an estimated 3,450 adult learners.  
A total of 4,953 students enrolled in ABE this FY.  Of these,  3,233 (65.27%) attained +12 contact hours and more.  Comprehensive instructional programs included: ESL, GED, Pre-GED, Basic Computer Literacy, Basic Literacy, El/Civics, Preparation for U.S. Citizenship, & Family Literacy.  In total 140 classes were offered county-wide in the Fall, 133 in the Spring semester and 79 in Summer I at 27 varied class sites and four full-time operational learning centers. Modes for learning included: one to one tutoring, small group instruction, classes, fast track and mini-mesters and IEPs. 
2. Pre-assess 100% of enrolled students and post assess those who attain 50+ hours of instruction, or more, with a goal of 50 %, and collect other NRS student progress data.
Nearly attained.  Of the 3,233 students with +12 hours, 100 percent were pre-assessed.  OF these 1,499 (46.36%) were also post assessed. Regarding all other NRS reporting requirements, the program is in full compliance.
3. The ABE Program will demonstrate student retention, persistence and satisfaction. 
Of the 3,233 students who enrolled with 12+ hours, 46.36% were retained long enough to be post assessed using the NMHED assessment guidelines.  Overall student learning gains increased by 11% averaging 32% this FY. The number of students with less than 12 hours slightly decreased, however, based on total HC, the overall % increased by 1.82% compared the previous FY.
Student evaluations that were conducted demonstrated satisfaction with our instructional and student support services.  Student evaluations were conducted for students support services and instructional programs.  Evaluations are retained on record for external evaluation purposes.  Refer to Appendix A.
4. Expand access to and awareness of ABE. 
Attained- Refer to Appendix B which outlines all community based program awareness activities conducted throughout the FY.
5. ABE Program will have quality based leadership, management and instruction. 
Attained- During the October 2005 a comprehensive four year evaluation was conducted by NMHED.  The program earned an exemplary rating in the area of administration and a superior rating in curriculum and instruction. Refer to Appendix C .
6. Sponsor and promote on-going adult education staff development. 
Attained.  Refer to appendix D- To review a comprehensive calendar of professional development activities that F/T &  P/T staff, volunteers and instructors participated in. 

II.  Key Statistics and Information:  
A.  Student Data

12 hours or more
· Total count of students with 12 hours or more-3,233
· Total contact hours for students with 12 hours or more-218,520
· Average contact hours for students with 12 hours or more-67.59
· Count of GED graduates with 12 hours or more-93 enrolled this FY and 57 who were enrolled in our program FY 04/05.
Less than 12 hours

· Total count of students with less than 12 hours-1,720
· Total contact hours for students with less than 12 hours-9,862.52
· Count of GED graduates with less than 12 hours-22
All Students (under and over 12 hours)

· Total student count-4,953
· Number of total instructional hours-228,382.52
· Average contact hours for students experiencing level gains-XX hours
B.  Administrative Data

Program funding vs. spending
· Amount of unspent State funds (revert back) $17,10547 with $1,849.01 line item overruns that did not make the final BAR
· Amount of unspent Federal funds (carryover) $$1,497.76 with $856.05 line item overruns that did not make the final BAR
Cost per Student (CPS): $354.28
Please show calculation by adding ABE State and Federal expenditures and dividing by the number of students with 12 hours or more.
Formula: (State dollars spent + Federal dollars spent) / (number of 12 hour or more students) = CPS    




      $  824,810.53 (state)
                                 +      $  320,591.24 (federal)

Total funds spent:  $1,145,401.70/ 3233 =$354.28
Cost per Contact Hour (CPH): $5.24
Please show calculation by dividing the total expenditures by the total number of contact or instructional hours.

Formula: (State dollars spent + Federal dollars spent) / (total contact hours) = CPH



$1,145,401.70/218,520 (+12 contact hours) = $5.24

Business office
Rating on a scale of 1-5:  1=weak and unresponsive to 5=strong and responsive:

· How would you describe the program’s relationship with your business office?  Five. The business office is equally supportive of the ABE Division as any other division or department at DACC. Due to funding restrictions, and our multiple funding sources, ABE requires more financial support than other divisions.  The transition to BANNER at DACC has been challenging and made it difficult to get timely budget information.  I appreciate the patience that our Business Office demonstrates and their persistence with timely BARs, funding restrictions, NMHED deadlines, reimbursement claims, etc…
III.  Program Highlights and Successes: 
Please evaluate program effectiveness on the core indicators of performance using percentage of gains in educational functioning levels. Be sure to include significant findings and narratives about students and the program. (N/A = Not Applicable)
A. Administration-

The NMHED October 2005 evaluation in the category of administration resulted in an exemplary and superior ratings based on the multitudes of evidence provided.  Such include but are not limited to effectiveness in budget management, data quality, hiring practice, staff development, employee orientations, etc…The successful evaluation outcome is attributed to the high commitment and caliber of ABE Division leaders and staff and to the many systems and processes we have in place to assure continuity in quality and standards. Such include: Strategic Planning, an Annual Work Plan, Annual Center Evaluation Process, monthly budget reviews/reconciliations, Data Quality Assessments, New ABE Employee Orientations and Two Year Continuous Improvement Planning Process, on-going professional development, instructor handbooks, etc...Refer to Appendices C-Summary of NMHED Evaluation and E- Summary of ABE Program Improvements for detailed and specific evidence in the same.  
 To further demonstrate the effectiveness of the program’s leadership, in FY 05/06 the ABE Division Dean received the NMCL Distinguished Service Award due to the program’s extended efforts in supporting and partnering with multiple literacy volunteer programs in the region.  The ESL Coordinator, Lizbeth Ascencio was awarded both the NMAEA Employee of the Year and the DACC Faculty of the Year STAR Award, the Assistant Dean and ESL Coordinator were selected by the U.S. Dept. of Ed to participate in the First Language Literacy Initiative and the GED Specialist was selected to represent NMABE in the U.S. Department of Education’s Math Education Initiative.  

To promote and expand adult literacy initiatives in Dona Ana County, division leaders submitted proposals to secure additional funding sources from DACC, Dollar General, Walmart, WIA Title I, and El/Civics. 

B. ABE (Integrated below)

C. ASE/GED
· Twelve ABE to College Transitions Workshops were offered in cooperation with Student Services of DABCC.  Las Cruces, Gadsden, and Sunland Park offered two sessions each semester, one during the day and one in the evening.  The Chaparral Center and Sunland Park combined their workshops. Eight DACC scholarships were awarded to GED recipients.  

· This year, the ABE program gave out 189 GED test stipends totaling $10,740.  The stipends pay for up to three tests in English or four tests in Spanish.  Awardees must receive a score of 550 on the individual Official GED Practice Tests and attain a minimum of 12 hours of instruction to qualify.  A continuing challenge with the stipend is that a student still has to pay $70 out – of - pocket for the full battery.

· In the Fall 2005 semester, we piloted a six-week, three tiered English GED program, which ran two sessions per semester.  Students were divided by levels into three classes where all three classes were taught in the same content areas at the same time allowing learners to move freely as their assessment results reflected.  The largest of these classes was the NRS ABE/ASE levels III and IV. The gains as shown on the EOY Tables show that there were significant gains in ABE-ASE. 

· For the 2006-2007 year, we are expanding the tiered program to include Sunland Park and Gadsden. Due to the number of students who enroll, the three tiered program will be reduced to two tiers. At the Gadsden and Sunland Park Centers, Spanish GED has already been converted to two tiers, although some adjustment is being planned to make the classes more evenly divided.  
· The Fast Track GED class was introduced Spring 2006 at DABCC-QLC for ASE/GED students who scored Level V and VI in all areas on the TABE.  Potentially GED ready students were provided the opportunity to review reading, math, and writing skills with the incorporation of study skills, test taking strategies, and transitioning to college prior to taking practice and official tests.   All but two of the students completed the class and began their official testing.  It was found that 12 contact hours was not enough time to cover the objectives sufficiently.  The students and instructor suggested that 4 additional hours should be added to the class; so more transition to college topics can be covered.  At the end of the fiscal year, only one student who completed the class had not completed her official GED.

· The GED en español program celebrated 19 classes throughout Doña Ana County with more than 300 learners participating.  Students in GED en español were concurrently enrolled in the ESL Program.

· 172 GED students were recipients of a GED.   

D. ESL:  
· ESL Coordinator, Lizbeth Ascencio was part of the State Assessment Working Group which formulated the final draft of the New Mexico Adult Basic Education Assessment Policy.

· The Tell Me More software was bought and implemented for both classroom use and use for Individualized Educational Plans. The software is being used to support the GED en español program as well. This interactive software includes four levels; complete beginner, beginner, intermediate and intermediate plus. Each level focuses on the reading, writing, listening, speaking, vocabulary and grammar modalities with a cultural component weaved throughout. The Tell Me More software program evaluates the student’s progress and uses the learner’s results to recommend reinforcement activities.

· Based on teachers’ and students’ input, modifications were made to the EL/Civics curriculum and new resource materials were introduced to compliment the changes.

·  SEQ CHAPTER \h \r 1CAELA developed a toolkit of training materials for its participants and as the representative for New Mexico Adult Basic Education at the CAELA state capacity building training, ESL Coordinator, Lizbeth Ascencio has incorporated these materials during two major professional development events: DACC-ABE College Instructor In-service and Summer Training.  

· ESL Coordinator received two prestigious awards: NMAEA Employee of the Year and DACC, Faculty Service Recognition Award 2006.

· A new ESL assessment, TABE ELP, was piloted. If approved by NRS, assessment will be piloted at DACC-ABE on a larger scale.

· Alignments of the CASAS scale scores and ESL curricula to reflect NRS ESL levels have taken place. Related training for F/T staff has also taken place.  ABE college adjunct instructors will receive professional development focused on the alignment at Fall In-service 2006. 

· New listening and speaking materials were identified and implemented during the summer program.  The primary objective of the summer program is to focus on listening and conversational skill enhancement.   

E. Literacy: 
·  SEQ CHAPTER \h \r 1Literacy Volunteers of Doña Ana County established additional instructional support for our literacy learners beyond our customary one-to-one tutoring with trained volunteer tutors. Small groups of literacy learners were taught by trained college work study students and individual learners advised by graduate students. This was funded by the Dollar General Literacy Foundation.

· LV-DAC partnered with DACC ABE to provide Literacy classes for literacy level students in Language Arts and Math, providing still another learning opportunity for our literacy level students. This was funded through the ABE grant. 

· LV-DAC hosted two regional meetings for educators and organizations working for adult education: The First Annual Forum on Challenges, Resources, and Issues in Rural Southern New Mexico Education: “Toward Healthy Rural Communities,” on October 6, 2005; and “Strategic Planning and Fundraising for Non-Profit Organizations,” on September 6, 2005.
·  SEQ CHAPTER \h \r 1Achievement and recognition awards were presented to learners, tutors, and board members at our biannual Award Socials on 12/3/05 and 5/6/06.

· This year LV-DAC marshaled 5,478 instructional hours, and a total of 9,302 volunteer hours to spread literacy. 120 volunteer tutors worked with 253 learners in locations throughout Doa Ana County.

· LV-DAC trained 42 new volunteer tutors and 5 college work study “Literacy Associates” in 2005/2006.

· LV-DAC expanded and updated its newsletter, the “Literacy Update”.  It now includes artwork and photographs; an established web site; and established a listing on the United Way Interagency web site, which automatically refers volunteers, learners, and potential donors to us.

· LV-DAC supported the Día de Los Niños/ Día del Libro celebration on the DACC campus on April 27, 2006; and held a Dr Seuss Day Children’s reading at Hasting’s book store on March 18, 2006.

· LV-DAC learners, volunteers, and staff attended a number of regional and national conferences this year, including: the New Mexico Coalition for Literacy; ProLiteracy America; NMAEA; and the Association for Fundraising Professionals.

· The LV-DAC Board member and volunteer Sylvia Rodríguez was selected as NMCL Volunteer of the Year and the ABE Division Dean received the NMCL Distinguished Service Award.  

· The LV-DAC Board of Directors raised a record amount of money in 2005/2006 to support our program ($2,525 from individuals, including their own personal donations, and $1,477 from businesses). This fund- raising included a direct mail membership campaign, and establishing a scholarship fund for literacy learners. 

· The Dollar General Literacy Foundation awarded LV-DAC a grant for $8,000 to help support an innovative project to expand our program for literacy learners in Doa Ana County.
· The SWAWFDB awarded the literacy volunteer program $15,000 to help support the cost of expanding direct student services.
· The Wal-Mart Foundation awarded LV-DAC a grant for $1,000 to help support our program.
· The Wolslager Foundation is considering funding our proposal to create a full time staff support position beginning in 2007.
F. Family Literacy
DABCC-ABE has continued to partner with the Gadsden Independent School District Title I Even Start Family Literacy Project and the Las Cruces Public School Title I Even Start Family Literacy Project.  

In partnership with the GISD Project, ABE offered GED instruction both in English and Spanish and beginning and intermediate ESL for a total of 24 instructional hours per week for a twelve week semester in the fall and spring.  Through our partnership the GISD absorbed the cost of the GED classes while DACC ABE funded the ESL classes.  Students in this project demonstrated level gains within both areas of study.  Our long standing partnership will be suspended for the fall semester due to the loss of the facility where the project was being housed to due to severe cuts in funding.  We hope to identify a new location is the southern end of the county, Spring, 2007.    

In partnership with the LCPS, ABE offers six ESL classes and four ABE/ASE classes in English and in Spanish in the neighborhood where the Even Start Project is housed both the fall and spring semesters.  The LCPS, Title I Program sponsors childcare for ABE students who qualify under Title I guidelines at four area district schools.  Parents who are accessing ABE through Even Start demonstrated level gains.     

ABE  participated in an independent evaluation focus group to discuss the strengths and areas for opportunity for the local Even Start program.   

Although LCPS Title I Even Start Program has suffered a severe funding cut, ABE will continue to partner with said program at the same level of service.  

G. English Literacy Civics Education 

Number of Students Served: 526 
Number of Contact Hours: 9,277 contact hours

 

Successful Activities and Services:

The NM Higher Education Department awarded a grant to the Doña Ana Community College, Adult Education Division to provide EL Civics classes within Doña Ana County. The classes were held county-wide. The EL Civics project was designed to assist ESL students in developing strategies and enhancing skills to become effective advocates in the civic life of their communities.  To attain program goals, the ABE Division identified sites in Doña Ana County where the EL Civics Project could be implemented. The Instructional Projects Coordinator in conjunction with the ABE Assistant Dean and the ESL Coordinator were able to secure sites and instructors for the project. The instructors were chosen based on their successful practice with ESL students and who were open to augmenting their class content. The classes were for ESL level 4, 5 and 6 (high intermediate to advanced English skill level) learners. This would provide blanket exposure and also provide learners with more opportunities to use English in a different context. EL Civics classes were aligned with the regular fall and spring semester and summer session scheduling. The instructors were provided training for the use of the curriculum and its implementation. The classes had the required number of participants. 

Goal outcomes:

1.  To establish the infra structure for the English Literacy /Civics Project for the Doña Ana County ABE Program. 
Completed. The ABE program identified sites in Doña Ana County where the El Civics program could be implemented. The Special Projects Coordinator in conjunction with the ABE Assistant Dean and the ESL Coordinator were able to secure sites and instructors for the program. The instructors were chosen for their solid work with ESL students and who had wanted to provide something additional in their classes. The classes were for students in ESL levels IV, V and VI. This would provide the maximum exposure and also provide learners with more opportunities to use English in different contexts. 

The curriculum together with support materials were developed and identified by the ESL Coordinator for each of the ESL levels that were to incorporate EL Civics into the ESL course.  Instructors, selected for the project, participated in focused professional development activities conducted by the EL Civics Coordinator, who was also an instructor in the project, and the ESL Coordinator.  Instructors teaching in the project received the curriculum, resource materials, and were mentored regarding best practices by seasoned EL Civics instructors.  This goal was met as the sites and instructors were secured. The instructors were provided training for the use of the curriculum and its implementation. The classes had the required number of participants. The classes were held in the fall and spring semesters and in the first summer session. 

The EL Civics program was based on the Mexican American Legal Defense and Education Fund (MALDEF) Parent School Partnership Program Curriculum. The EL Civics Coordinator and ESL Coordinator provided training for instructors who were going to participate provide the EL Civics programming. The training consisted of how to use the curriculum to help participants to become more involved in the local educational system as a process to increase participation in the local schools. The training provided an understanding of parents’ rights and responsibilities, how to participate or lead community organization to raise awareness of community issues. The instructors were provided with information concerning the structure and function of the local school and the school district. In addition, instructors were also given an overview of requirement for entering institutions of higher education. The instructors were provided with an overview of the politics in the school district. The teachers were then provide with skills for working in groups, facilitating meetings, making presentations, accessing the media and leadership skills. The instructors were then given time to develop a process to implement the curriculum.  In addition, instructors we provided training in the remaining content area to be covered through this project.
2.  Implement the El Civics program which will consist of three clusters: Civil Rights, Democracy, and their relationship to the K-12 Educational System; Future Transitions – Career exploration and educational exploration; Civic Leadership as a tool to help in organizing community action for education.
The project participants took part in an orientation to orient them to the types of programmatic activities. The participants were provided information which helped them to become more involved in their children’s local school and have information concerning the local school district. The participants became aware of parental rights and responsibilities and how they could inquire of the local school and the district information to determine if their children were being adequately served. The participants were encouraged to inquire about the curricular areas and how the curricula were being implemented. Those who wanted were encouraged to review their children’s cumulative record. The participants were encouraged to participate in parent teacher conferences, PTA meetings, and volunteer for various committees in their local school. 

The participants became aware of their rights and responsibilities and how these could help them to become more educated consumers of the k-12 educational system. They also became aware of how they could inquire about their children’s academic progress, become better participants in parent teacher conferences, and have knowledge of the different types of programs that are state and federally funded. The participants became aware of the various programs at the local school and the within the school district and different administrative levels of the schools and school district. The participants were able to talk with teacher about standardized tests and how they are used with the end result being that project participants become better consumers of the standardized test results which are sent home by the local school administrations.


2a. Civil Rights, Democracy, and their relationship to the K-12 Educational System;

Completed.  EL Civics participants became more aware of the United States and New Mexico constitutions and the three branches of government.   Participants were made aware that New Mexico is an English plus state and its significance. That constitutional fact was the bridge to connecting the NM constitution with the K-12 Educational system. Project participants became aware of how local districts are funded and ways in which that funding is distributed to support various Federal Title I Programs.  

In so far as Civil Rights,  the national momentum regarding Immigration Reform  served as the catalyst to discuss Civil Rights leaders of the past such as Cesar Chavez, Martin Luther King,  Emiliano Zapata, Miguel Hidalgo, Barbara Jordan, Fannie Lou Hamer etc.. and a myriad of related topics.

 2b.  Future Transitions – Career exploration and educational exploration;

Completed.  Learners in the EL Civics Project were informed about Career CHOICES 2005 an Internet based career assessment tool available in both English and Spanish.  Learners in EL Civics classes learned to navigate CHOICES 2005 and we additionally introduced participants to VOSS the NMDOL web-based state, regional and local job availability announcement system. The project intent was to demonstrate through these instruments what requirements were regarding education and experience for various career fields.  Learners in the project attended Educational and Career/Job Fairs as they were available in the various communities and/or as transportation was made available.  

Within the EL Civics curriculum a ‘Parent University’ component is facilitated whereby learners in the program learn about the matriculation process at a two-year and a four-year higher learning institution.  Learners become aware of the importance of rigorous course work during the high school period, the student services process, which includes the application, registration, financial aid, assessment, and placement and advisement processes.  The project intent is so that learners in the program will have a better understanding of the system in order that they as individuals can access the system and that they can guide someone close to them through the system.
2c. Civic Leadership as a tool to help in the organizing community action for education.

Completed.  The El Civics program provided activities which helped participants acquire leadership skills which would help them in many areas. The skills revolved around group processes through team building. The participants participated in activities which focused  on working together in groups. They engaged in activities which involved decision making processes and methods to follow through with their decisions. 

Participants were given instruction and activities designed to help them develop presentations using a variety of media. This is important because many participants did not have the presentation skills needed to speak in front of groups. The participants will have opportunities or will participate in activities where these skills will be most useful. The students had opportunities to engage in skill building by working with each other and also presenting to their peers. 

Another aspect of the program was how to access the print and electronic media for purposes of drawing attention to issues related to education, immigration and local areas of concern. The students learned how to develop press releases and how to use the media to create public interest. This skill will be useful as they become more involved in community advocacy.

The goal was met in that the EL Civics participants were presented the curriculum and they participated by identifying an end of semester project.  One such project included  students from Anthony, NM who lived in a residential area, which had dirt roads and no streetlights. The students with facilitation by their instructor first identified what the learners felt needed to be rectified.  They then developed a plan of action through discussion, research, evaluation, analysis and synthesis.  This included extending an invitation to representatives from the transportation department and local politicians to a community forum.  As a result of this forum, representatives from the learners’ districts were able to listen and move on opportunities for community betterment.  

They followed up the community forum with a petition with signatures requesting street pavement and lighting.  Within a short time they were granted their request.  The project was completed once EL Civics learners had once again gathered signatures not for another petition but for a memorandum expressing their gratitude for the action taken by the community politicians and transportation department.  In another El Civics class, the learners’ chose to invite a series of guest speakers such as the Border Patrol, the village mayor, school board representatives, a firefighter, police from Las Cruces and Hatch communities.  Some of the members became part of a PED pilot initiative which informed parents about the school’s (students’) overall progress. This pilot program, Report Card for Success, Reporte para el Exito, dovetailed with the MALDEF Parent School Partnership Program Curriculum.  These are but a few examples of effective leadership and advocacy that took place in Doña Ana County due to participation by learners and guidance from practitioners in the EL Civics Project.  

3.  At the end of the academic year, English Literacy and Civics Education participants - as part of the leadership cluster- will plan, organize and execute a one-day conference, which will focus on community issues.

Not completed.  As per the contractual agreement with HED, funding was to be used to fund classroom instruction.  During the February 2004, ABE Gathering the state ABE director indicated that there should be a minimum of one EL Civics Project in each region of the state with no expectation that federal EL Civics funding would increase for 2004-2005.  With the aforementioned in mind, DACC-ABE felt that it was important to request less funding from its previous year, $90,000 to 70,000.   The $20,000 cut impacted the program in that ABE State and Federal Grant money was added in order to support the year’s prior level of service.  For 2005-2006, we were able to fund 43 classes at 21 sites serving over 500 learners with over 13,700 hours of instruction.  We had expected to use remaining funds after budgeting for an aggressive summer four-week program that weaved EL Civics into its overall ESL curriculum.  Due to fund limitations, we were unable to carry to fruition a county-wide EL Civics Conference which would have been planned by student leaders in the EL Civics Project.     

Project Evaluation:

Project Strengths:  Project learners were invited to informally and anonymously evaluate the program by listing three project strengths and three project opportunities for growth.  As far as the strengths learners responded the following: “…we can know about how the school system functions;   we can learn about our rights; we can know how to behave before a border patrol officer; it helps us to conform and integrate the American Society in which we live; the students learn the United States systems and know how to use; …learned about rights and some little history; ….and obligation in the community where we are living; …helped us learn and understand issues about our community and the community services such as public school system, emergency situation education, community and home safety program…”

Opportunities for growth:  Although the question was intended as an evaluation of the EL Civics Project learners preferred to offer the following perspective: “to know more about our community and help people in need; it is hard to understand the construction of the school district; it is hard to know the American culture in English; I like more time in the class and more days in the school- I am happy for the class; … speak more about responsibilities of landlords and tenets and responsibilities in the school; speaking in front of a group…”

To What extent did we meet our goals?

Summary
The goals for the program were met. The foundation for the EL Civics program was set and implemented. The sites for instruction were secured; teachers were hired and trained using the MALDEF Parent School Partnership curriculum. The participants were exposed to the structure and function of the local schools and the school district. The participants were able to engage in different processes (parent teacher conferences, conferences with administration, PTA meetings, see their children’s cumulative folders). The participants were able to use their leadership skills to help organize their communities to address an area of concern. The students engaged in process to raise awareness and bring light to issues which affect their respective communities. 

H. TANF
Number of Students Served

Referred Students: 79
     Non-referred Students: 53      Total Students Served: 132
 Total Contact Hours: 9,198
Referred Students: 5,485  Non-referred Students:3,713  
New Mexico Works Participant Requirements: 

The participants in the New Mexico Works program were required to meet a set number of program hours. Meeting the set number of hours needed by the participants was very important because if the students did not meet the hourly requirement then they would be sanctioned.  The students who needed more hours used the facilities and resources of the ABE learning centers which helped them to meet the required hours and to get more exposure to alternative resources. These students were able to use software programs such as Tell Me More, Rosetta Stone and Skills Bank. 

Early summer 2006, ABE Division dean, assistant dean and tutorial services coordinator met with the NM Works director to confirm and improve upon our continued partnership.  It was re-confirmed that NMWorks participants can complete their hourly commitment within ABE using the classroom program and tutorial services (small group workshops, IEPs).  DACC–ABE will introduce the Alchemy Training Sistem, a work-readiness interactive software program, to TANF participants mid-July, 2006.   

Successful Activities and Services

Program Success 

· The DABCC ABE Project provided services to over 132 participants with greatly reduced funding.

· Currently, there are 20 TANF referred participants currently working on PLATO.  

To What extent did we meet our goals?

TANF referred students were integrated into the ABE program in order to better serve their needs.  This integrating positively impacted students placement and advancement.

For those students who were required to fulfill additional time, they were placed on IEPs and attended small group workshops. 

I.  Workplace Literacy
In FY 05/06, DABCC/ABE received $39,000 from the SWAWFDB to conduct a WPL project which failed to come to fruition for a number of reasons. As a result, we revised our proposed work plan and requested to purchase an electronic WPL training system-Alchemy.  The revised work plan was not approved until March, 2006, so the program was given an 18 month extension effective July 1, 2006 to fulfill the grant requirements as proposed in the revised plan.  The new work plan would also provide us the opportunity to train many more adults than the original plan had proposed.
Number of students to be served- goal: 344 WIA/TANF clients will be trained over a period of eighteen months beginning 7/17/06.
Number of contact hours- Each student will average no less than15 contact hours in work readiness/WPL using the Alchemy Training SISTEM over the span of three weeks.  If the Alchemy Training is supplemented with a lifeskills class, currently under consideration by TANF and DOL, the amount of contact time with the clients will substantially increase.
Successful activities and services-small group workshops will be offered in English and Spanish at our four ABE learning center locations, services will be offered in partnership with the area One-Stop Center and TANF providers, and Certificates of Completion will be awarded along with transcripts confirming workplace skill attainment outcomes, similar to WorkKeys.   
To what extent did we meet our goals? To be determined.  To promote the project’s success, the training system will be available at four locations, intensive outreach was and will continue to be conducted, TANF and DOL case workers were invited to attend our training, Public Service Announcements were sent out in English and Spanish announcing that the training counts toward the TANF work requirement, and the Interagency Council helped us promote the program county-wide. If referrals are slow in coming in, ABE will send out a letter to all students who report being unemployed and/or on TANF or public assistance to encourage their attendance. 
J. WIA Involvement

Describe how your program has supported the integration of activities with career development, employment, and training activities. 
ABE/DABCC has a strong and long standing working relationship with our local WIA One-Stop Center.  To promote the WIA integration in ABE, the Director of our local One-Stop Center serves as Chairman of the ABE Advisory Board where his input is regularly sought.  ABE is currently in the process of initiating an 18 month long basic work readiness training for all WIA & TANF eligible adult learners and referrals. ABE students who enroll and report that they are unemployed and/ or on public assistance will be encouraged to attend these free workshops.  Besides the recent purchase of the computerized job readiness training system, each ABE learning center also has a comprehensive work readiness resource library and receives regular student referrals from the One-Stop Center and local TANF provider.  Throughout the year, ABE has also had representation at each of the DOL One-Stop Center Job Fairs to promote educational attainment and career training.  Last but not least, the learning materials selected for use in GED, ESL and EL/Civics programs integrate SCANS and EFF goals which tie directly to WIA.
· Describe your program’s relationship with the local Workforce Investment Board and the One-Stop system.
The ABE Division Dean serves on the executive team of the SWAWFDB and as a voting member on the full regional WIA board.  In addition, the ABE Division Dean serves on the board’s One-Stop Center planning committee and chairs the TANF integration committee. The ABE program also works closely with One-Stop partners to include: DVR, TANF, One-Stop Centers, Youth Service Providers, etc…For the purpose of promoting cross referrals, the ABE Advisory Council is comprised of several mandated WIA partners and HSD/TANF. 
· Please estimate the amount of Federal funding being used to support activities and services through the One-Stop system.  

No direct ABE funding is provided, however, we have offered to conduct student orientations, assessments and conduct ABE classes on site if and when space permits. Las Cruces has yet to establish a comprehensive One-Stop Center, and has not moved to co-locate WIA partners due to space limitations. We support and contribute staff time and informational resources for each local DOL Job Fair.
IV. Additional Quality Indicators:

A.  Number of Staff:


Beginning 
Ending 
New Hires  
Terminations

Administrators
___5____
__4_____
___0____
0-not replaced
Instructors 
___68___
___68___
_on-going
_N/A:p/t turnover
Data Technicians
__3.5___
___3.5__
___0____
_____0____
Tutors/Aides
___61___
___61___
on-going
N/A: p/t turn-over
Support Staff, etc.
9FTE
8FTE
___1____
 position split into 2 
B. Professional Development Experiences:  
A more detailed and comprehensive summary is provided in Appendix D.
In-state activities attended and number of attendees
Involvement with state level ABE committee work- CAELA, student assessment, funding formula-, WIA board
NMAEA Conference-9
NMCL Conference-5

Plato Training (for TANF providers)-2
ABE Director and Data Tech quarterly meetings and training-3-5
NMAEA El/Civics Training-3

NMACC Developmental Ed Conference-3

Bridge to Pathways NMAEA Training-5 
ENMU-WorkKeys Certification-1
NMHED/NMAEA Laces Training-1

NMCL Conference-5
Out-of-state activities attended and number of attendees
National COABE-1
National TESOL-2

National ProLit America Conference-3
El Paso Adult Literacy Conference-2

CAELA Conference-1

El Paso, TX-International Linea Terraum Borders Conference-2

Methods of information dissemination utilized
Written notice of mandatory attendance

E-mail

Flyers

NMAEA contacts staff directly

Newsletters for staff groups: instructors, volunteers, tutors
How well were needs and expectations met by the following organizations?  Use a scale of 1-5 (1=poorly, 5=exceptionally). Please provide comments. 




NMAEA-4.5.  I appreciate that the professional development offered was research based practice and that it has been more intensive than in the past.  The concept of “train the trainer” as part of the CAELA training has extended the benefit of the training to our program at large.




Voz, Inc.-2.0- uncertain as to what was accomplished this year. Have received little if any information.
C.  Professional Development Needs: 
How we have determined what your professional development needs are? Throughout the year, surveys and evaluations were completed by students, staff, instructors, volunteers and student tutors resulting in information that results in what improvements and/or needs exist within the program.  After each internal center evaluation, data audit, and NMAEA quarterly meeting it is decided what follow-up training is needed to effectively implement programmatic changes and/or improvements such as when scale scores changed for each CASAS level, we began to conduct data quality auditing, and the assessment policy was firmly implemented.
Professional development needs?

I would like to see some regional level in-service conducted for p/t instructors and staff. It is costly and more difficult to get p/t instructors to Alb. or Santa Fe.  The recent LACES Training is an example of one development activity that could have been conducted regionally. It might have been more cost effective to get one person to train at four locations, that to bring all people to one central training location.  
Plans to meet these needs?  As a division we plan and offer local staff development for our instructors about 3-4 times per year.  IF NMAEA could offer both centrally located and regional professional development, more of our instructors and ABE staff could participate and benefit. This was expressed to NMAEA Director when he conducted an assessment of interests and needs at the last Directors meeting in June. 
How can State leadership collaborate with you to help meet these needs?  Consider the value of decentralizing some of the professional development offered.
How can you better measure success in meeting these needs? More full and p/t instructors and staff would benefit from the instructional staff development activities.  When we used to have regional in-service, the number of attendees averaged anywhere from 30-80 attendees.  I appreciate that the focus has been research based practice and I would like to see that continue in the training.
V.  Program Improvement:  (refer to appendix E for overall summary)
A.  FY 05-06

To what extent was each of the following FY 05-06 goals achieved? What factors influenced successful completion or failure to complete the goals? What plans have been made to address shortfalls?

1.  Meet or exceed target enrollment number:
Our enrollment goal was 3,450.  +12 enrollment/HC was 3,233.  The program fell short of the goal because our partnership with the local Mesquite Neighborhood Center, a local HUD funded project, was suspended this to eliminate growing conflict and service standard compliance issues.  Since they also serve low literacy adult learners, in a variety of similar ways, this college project cuts directly into our targeted market of learners.  At this time we are in the process of re-establishing a working partnership with greater ABE control over adult literacy instruction at this center since they serve several hundred adult literacy level learners that can benefit from ABE services.

2.  Pre-test at least 95% of enrolled students- Attained=100%
3.  Post-test at least 50% of enrolled students-nearly attained-46.3%
     ABE will continue to conduct intensive monitoring and related student follow-up.

4.  Comply 100% with assessment policy-Attained.  Further training will continue for p/t instructors and tutors at the FALL ABE In-Service.
5.  Enter 100% of student scale scores in database-attained
6.  Collect 75% of social security numbers for students with goals of “obtain 


or retain employment”-Attained.  
Of total 4,953HC, + and – 12 HC, 3,923/79.2% enrollments included a social security number. OF the +12 HC, 68.14% provided a social security #.  This data field is included on the enrollment form, however, is not one that we can require students to provide to be eligible for services.  Students are encouraged to provide us this information and are told how it is used.  Those not providing it either chose not to provide the number or may not have one given our proximity to the Mexican border and number of immigrants/migrant workers we serve.
B.  FY 06-07

Plans to address and attain these goals in FY 2006/2007 

1. Post-test at least 50% of enrolled students


Statewide average for 04-05 = 44.8%. In 05/06 we nearly attained this goal with an average of 46.36%.  We will continue to strive to make the 50% mark by continuing to reinforce the importance of student follow-up, enforcing assessment policy with follow-up training, and continue to enhance the quality of teaching and student support services in efforts to retain a higher percentage of our students.
2.  Achieve 20% or less error rate on data audits


Statewide average for 3rd Quarter 05-06 = 36%.  During the last audit in 05/06 at DACC, our data margin of error averaged 12%.   If during our scheduled audits any of our four learning centers fall below the 20% margin of error rate, we will self impose an internal data audit at that center records the following quarter.
3.  Increase retention rates by 10%


Retention is calculated in two ways: 


1) average number of instructional hours per student



Statewide average for 04-05 = 65


DACC average contact hours per student in 05/06: 67.59


DACC average contact hours per student in 04/05: 71.4

In FY 04/05 our average contact hours per student was 71.4. The average in 05/06 slightly decreased, but not enough to drop below the benchmark for post assessment and remained slightly higher than the state-wide average in 04/05. It is a natural occurrence that contact hours per student fluctuate slightly on an annual basis based on varied factors such as funding level and number of community based organizations which request and receive our services. In FY 05/06 we received a substantial funding decrease, due to decreased enrollments previously, which affected the number of hours per class and number of classes that we could offer and still remain as accessible as possible throughout the county.  In FY 06/07, the classroom program plans to offer the following contact hours per semester:  60 hours in regularly scheduled classes, 96 in the intensive classes, and 144 contact hours in the fast-track GED classes.




2) percentage of students with over 12 hours of instruction-65.27%

    Statewide average for 04-05 = 73% 
Besides continuous efforts to offer quality based instructional programs and intensive student support services, to increase student retention, we will continue to conduct on-going intensive student follow-up for students with 90 days or more of inactivity, students who have -12 contact hours, and students with +40 hours who lack a post assessment.  At this time we implement both phone and mail follow-up strategies. However, it must also be taken into consideration that program population, size, literacy levels at entry, and enrollments numbers also influence retention outcomes. 
4.  Increase GED graduation rate by 10%


Graduation rate is calculated by dividing the number of GED 



graduates by the total number of students placed into ABE level 



IV and ASE levels V and VI. 

Statewide average = 31%. DACC average in 05/06 was 33.59% and includes both intended and unintended GED completers, both + and -12 hour student completers, and students who completed the GED this FY year, who were enrolled in our program last FY.  If NMHED considers only high level IV students, the average would be higher.  Low level IV ABE students are not likely to attain this goal within the FY.
5.  Increase by 10% the number of students who set and achieve the goal of transition to post-secondary education or training Statewide transition percentage of total students enrolled in 04-05 = 6% 
DACC student college transition outcomes, based on table 5, which is not an accurate reflection,  in FY 05/06 was, 17%. If the number of unintended outcomes in this core indicator is factored in, the number would increase to 82 students. 
C.  Areas Served:

List each ABE learning center, class site, community, and neighborhood served and number of 12-hour or more students enrolled. HC PENDING!!!!
LOCATION






DACC:  Central Campus                      Southern Valley Area:  

                  

East Mesa Campus 
                                  Gadsden Learning Center- headcount:
Organ Community


  Gadsden area and GISD Schools (9 sites)

 

Las Cruces Area HC:                              Sunland Park Learning Center Headcount:
LCPS (4 sites)


 Sunland Park Area and GISD Schools (1 site)

Mesquite Neighborhood Project
  Chaparral Learning Center Head Count:



Salem/ Hatch Area (2 sites)
                  Chaparral Area and GISD Schools (3 sites)


Radium Springs

SEMESTER:        TOTAL SITES:           TOTAL CLASSES:        
Fall 2005                   27                                      140                   

Spring 2006              27                                       133
Summer 2006            7                                          79
                                                                         Total    352

List of communities where expansion to underserved populations has occurred and number of students served. 
June, 2005, we met with the director and staff of the Doña Ana County Health and Human Services Department to discuss underserved areas within Doña Ana County.  In the southern end of the county the Vado – Del Cerro area was identified as being underserved, central Organ, Butterfield and Doña Ana, to the 
north Placitas, Rincon and Radium Springs.  Each of those communities was organized with communication pipleline provided by the Americorp volunteers.  ABE pledged to offer ESL and ABE/GED en español classes as funding was made available.  Through this partnership, ABE offered the following new classes both fall and spring semesters:   

Del Cerro ESL morning and evening GED en español; Organ-ESL; Radium 
Springs –ESL, GED (Bil.) and Citizenship; Chaparral Annex ESL, GED en 
español/Summer   ESLand ESL- El Civics, GED en español. The total number of 
students served: Fall-166    Spring-86    Summer- 44.   

D.  Underserved Areas:
Communities requesting ABE services that we were unable to provide. Estimate the number of students needing services in each area also provided.
We have been contacted to offer classes at additional sites within the Gadsden School District and the Las Cruces Public Schools. Classes have been requested at GISD-Vado Elementary School – Santa Teresa Middle School; Victory Outreach Treatment Center in the Sunland – Anapra area.  According to the Ready for College? A Report on New Mexico High School Graduates Who Take Remedial Classes in Higher Education  75.8% of the graduates from Santa Teresa High School enter college taking numeracy and/or literacy level remedial courses.  This harrowing statistic does not address the extremely high drop out rate for that community. It is estimated that 1 in 3 persons in the Sunland – Anapra, NM area are in need of basic literacy.   

Classes have also been requested at LCPS-Title I -Central Elementary School (260 children attend) by school officials.  Although classes were requested in Doña Ana community by our partner the Doña Ana County Health and Human Services Department, the area remained not served due to a lack of funding.  Other communities which have requested classes through their local Literacy Program and are waiting for relief are the Truth or Consequences and surrounding area.
Total number of students on waitlist for class entry during the year.  What mechanisms, if any, are in place to serve students while waiting?
Students do not wait to participate in the DACC - Adult Basic Education Program.  If a student enters the program mid-semester the student is directed into the tutorial program of ABE and an individualized educational plan is developed for the student. Once the open-enrollment period for the classroom program has been re-established for the upcoming semester, the student is encouraged to register for classes.   
VI.  Core Performance Indicators:  
This section should assist programs and the State office in analyzing data for program improvement and strategic planning. Please use data from NRS Table 4 to complete these tables. 
A.  Core Indicators for ABE (% Levels 1-4)
	Educational Functioning Level
	A

Goal Fiscal Year 05-06
	B

Actual Fiscal Year 05-06
	C

Actual Fiscal Year 04-05
	D

Difference
(A-B)
	E

Difference
(B-C)

	Beginning Literacy
	27% 
	21%
	29%
	-7%
	-8%

	Beginning Basic
	25%
	32%
	20%
	+7%
	+12%

	Low Intermediate
	20%
	28%
	18%
	+8%
	+10%

	High -Intermediate
	20%
	23%
	23%
	+3%
	Level


Differences found in column D and in column E. 
Narrative:  In FY 05/06, overall student gains in ABE averaged 26 % compared to 22.5 in 04/05.  The marked improvement can be attributed to the new fast-track, mini-mester, and GED courses offered by content area and levels I-II, III-IV, and V-VI.  We attribute the decrease in level I learners to the fact that these are the hardest to serve and retain due the number of obstacles to participation and learning barriers they face.  
B.  Core Indicators for ASE/GED (% Levels 5 & 6)

	Educational Functioning Level
	A

Goal Fiscal Year 05-06
	B

Actual Fiscal Year 05-06
	C

Actual Fiscal Year 04-05
	D

Difference
(A-B)
	E

Difference
(B-C)

	Low ASE
	32%
	29%
	20%
	-3%
	+9%

	High ASE
	20%
	30%
	35%
	+10%
	-5%


Differences found in column D and in column E. 

Narrative: In FY 05.06, overall student gains in ASE were 29.5%.  In FY 04/05, the average was 27.5%.  We attribute the improved outcomes to the numerous GED program instructional delivery improvements made as explained above. 
C.  Core Indicators for ESL (% Levels 1-6)

	Educational Functioning Level
	A

Goal Fiscal Year 05-06
	B

Actual Fiscal Year 05-06
	C

Actual Fiscal Year 04-05
	D

Difference
(A-B)
	E

Difference
(B-C)

	Beginning Literacy
	38%
	40%
	25%
	+2%
	+15%

	Beginning 
	40%
	43%
	29%
	+3%
	+14%

	Low Intermediate
	25%
	37%
	23%
	+12%
	+14%

	High Intermediate
	20%
	30%
	19%
	+10%
	+11%

	Low Advanced
	10%
	18%
	5%
	+8%
	+13%

	High Advanced
	N/A
	0%
	N/A
	
	


Differences found in column D and in column E. 

Narrative:  The marked improvement in overall learning outcomes for ESL learners in FY 05.06 of 28% compared to an overall average of 16.83% in FY 04./05 can be attributed to our strict adherence to CASAS placement tables and scale score. Prior to this, we had also been factoring TESOL assessment for placement and assessment, which was driving down performance outcomes, despite that is set the benchmark for performance higher, although not properly aligned with ABE NRS placement and advancement standards.
D.  Core Outcome Comparison

	Primary Outcome
	A

Goal Fiscal Year 05-06
	B

Actual Fiscal Year 05-06
Based on Table V
	C

Actual Fiscal Year 04-05
Based on TABLE V
	D

Difference
(A-B)
	E

Difference
(B-C)

	Entered Employment
	25%
	13%
	4%
	-12%
	+9%

	Retained Employment
	15%
	15%
	8%
	attained
	+7%

	Entered Post-Secondary
	60%
	39%
	31%
	-21%
	+8%

	Obtained GED
	60%
	17%
	14%
	-43%
	+3%


Differences found in column D and in column E. 
Narrative:  In each of the core outcome goals, there are notable outcome improvements. In FY 05/06, we averaged overall core indicator outcomes of 21% compared to 14.25% in FY 04/05.  Nonetheless, these figures remain rather unimpressive. In combination with core indicator “unintended outcomes”, the program’s performance reflects substantially greater outcomes than TABLE 5 allows us to report since table 5 is based strictly on students who exit the ABE program and who we can successfully contact to gather outcomes on and who correctly identified the goal. This is the primary reason that we continue to reflect high numbers as unintended outcomes on table 13. Others reasons include: 2) instructors/tutors/volunteers fail to do a better job establishing attainable goals with students 3) and/or because students fail to have the confidence to select attainable goals despite our strong efforts to address goal setting thoroughly at student orientations. At the end, it is must still be the students who select their goals.

  To help improve on this dilemma, we have modified the enrollment form to give more direct guidance to staff and students pertaining to selection of attainable goals. This new FY, only students with TABE and CASAS scores above a certain level can select the goal to get a GED and transition to college, only students in family literacy classes select the secondary outcome goals, etc…This is to help guide students toward attainable goals.
E. Other Significant Data Trends
Please note substantial improvement in overall student gains-TABLE B and % of learners moving up a level-TABLE 4B compared to the FY previous.
Refer to Appendix G for a complete statistical data analysis and comparison of fiscal years 2004/2005 and 2005/2006.
VII.  NRS Tables:
Refer to Appendix F- FY05-06 NRS statistical tables 1-13. 
VIII. Appendices A-G
Page 1

1/22/2007

