Memorandum
TO:

Greg Hammond, English Faculty, WAC members

CC:

Carmen Aguilera-Goerner, Division Dean General Studies



Anna Chieffo, ACAO
FROM:
Susan Wood, Assessment Coordinator
DATE:

April 27, 2006

RE:

CEE Assessment Pilot Project

Background

On April 26 five faculty met to assess a total of 23 Common Exit Essays (CEE) using the Writing-Across-the-Curriculum (WAC) rubric developed by the WAC taskforce.  The essays in this pilot study were written by students who:

1. had not taken CCDE 105

2. had not transferred from another school

3. were taking CCDE 110 for the first time

A total of 165 students at DABCC fit these criteria and six CCDE 110 instructors submitted the identified CEE’s written by students in their courses.  A random sample of 23 essays was chosen from this group to read in a pilot assessment session.  Following are the results.

Reader Agreement

Each essay was read by two readers and assessed for the following 9 components.  Agreement was over 75% for 7 of the 9 components:

	Agreement
	Category

	87%
	Assignment

	91%
	Focus

	78%
	Organization

	78%
	Evidence and examples

	65%
	Sources

	78%
	Analysis of evidence

	97%
	Analysis of opposition

	65%
	Mechanics and grammar

	91%
	Documentation


Analysis of results
It should be noted at the outset that students in CCDE 110, a developmental studies writing course, are not required for the Common Exit Essay to do outside research, address the opposition or provide documentation in either APA or MLA.  Students’ essay were evaluated for each of the 9 components in one of the following four ways:

1. did it

2. mostly did it

3. mostly didn’t do it

4. didn’t do it 
The following chart indicates that, as expected, they received either “mostly didn’t do it” or “didn’t do it” on the two components they were not required to address.  The only other component that falls into the “mostly didn’t do it” range is the sources component.  To get a “did it”, the writing must include credible and relevant sources.  To get a “mostly did it”, most of the writing must include relevant evidence and examples.  This component was difficult to assess because students are not required to use multiple sources in the CEE; they are only required to use a source that is provided to support their arguments, and then the requirement is to summarize the source.  The readers agreed to read this requirement as using a single source rather than multiple sources, and to look to see how well the source is used throughout the essay to support the writer’s argument.  
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	assign = assignment
	focusa = focus
	focusb = organization
	deva = evidence and examples
	devb = sources

	devc = analysis of evidence
	devd = analysis of opposition
	claa= mechanics and grammar
	clab = documentation
	


Content Analysis

Students were asked to answer the following question:

What one action should DABCC take that would most help you stay in school and be successful in your own learning goals?

The following is a list of the kinds of arguments students made in their essays:

DABCC should:

1. provide better advising – more hours, one-on-one

2. provide better financial aid

3. discount books and supplies

4. offer more classes and diverse times (weekends and evenings)

5. offer additional higher level classes

6. provide access to more and better technology (wireless, etc.)

7. hire and train better teachers

8. encourage/facilitate more interaction between students and DABCC faculty/staff/administrators

9. provide more slots into health programs/hire more teachers for the health programs

10. get rid of pre-requisites and slow down instruction in existing pre-requisites
11. institute a no-cell-phone-in-class policy

12. require a half-semester mandatory class for new and returning students

13. help students feel comfortable at DABCC and create a friendlier environment

14. expand tutoring hours

15. provide learning centers

16. offer more online courses

17. not raise tuition

18. provide more convenient parking

19. provide more on-campus jobs

Conclusions
This pilot study reveals the following:

1. Inter-reader reliability is fairly good without much norming, but in order to get better results (75% or better for each component) additional norming needs to take place.

2. Getting instructors to provide artifacts will take direct intervention; it won’t happen just by asking instructors to provide the artifacts.  A person will need to personally pick up the artifacts from instructors who agree to participate.

3. CCDE 110 students predictably fulfill all parts of an assignment that are made explicit.  

4. English faculty may want to have a discussion about how to encourage/teach students to use sources more effectively throughout an argument to support the purpose of the specific piece of writing, if relevant.
5. There are possibly some suggestions made by students that might be useful to the Lumina group here on our campus.
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