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Introduction
As part of Doña Ana Community College’s (DACC) ongoing assessment effort, the Arts & Humanities department has undertaken several assessment initiatives. One of those initiatives is to assess core competencies within specific disciplines. This report addresses the assessment of specific competencies within Art. 
The faculty members from the Arts & Humanities Department involved in the assessment of the Humanities & Fines Arts—Art were:

· Task assignment: Dr. Donna Alden, Arts and Humanities Department Chair.

· Submitted writing samples: Dr. Marianna Gabbi, Ms. Barb Creider, Mr. Gordon Butler, Mr. Ed Polocek, Mr. Alan Kuncel and Mr. Ed Pias, DACC part-time faculty.  There are no full-time Music faculty.

· Reviewed writing samples:  Ms. Layle Chambers, Mr. Anthony Gordon, Mr. Glenn Schwaiger, Ms. Heather Williams, Dr. Paul Vonnahme, and Mr. David Burleson, DACC full-time faculty.  

The department’s assessment project started in January 2007. At that time, we began discussing different aspects of our departmental disciplines that would be relevant for assessment. The formats of sample rubrics and other assessment instruments from various institutions were reviewed. The New Mexico Higher Education Department Core Competencies for courses in the Humanities and Fine Arts was used when constructing the initial draft of the assessment rubric.   

During Spring semester 2008 the Fine Arts rubric was developed in coordination with Theater and Art faculty.  The Fine Arts rubric was designed with a manageable number of measurable components (4) that could be evaluated objectively across disciplines (i.e., Art, Music and Theater)  In addition, the scoring of the rubric allowed degrees of achievement (Needs Improvement to Excellent) to be identified.  

Methodology
The Fine Arts rubric was very practical for assessment purposes.  The pilot project for Art began in Fall semester 2008.  Dr. Alden tasked Music faculty to submit writing samples from their Music 101 courses, which were collected throughout the Fall 2008 semester.  In Spring 2009, Dr. Vonnahme and Mr. Burleson:

· determined sample size
· discussed that all student writing samples would be assessed by two reviewers to determine inter-rater reliability between reviewers and for potential future norming considerations
· parceled writing samples amongst the department’s full-time faculty
· compiled the data and prepared the discipline report

DACC Music faculty submitted student writing samples at the end of Fall 2008 semester.  Writing samples included concert reviews, biographical sketches of composers and musicians, and opinion papers on the influence of music.  Writings samples were collected from 8 face-to-face and on-line sections of Music 101 courses.  These 8 sections had an opening day enrollment of 178 students.  After obtaining 87 student writing samples, the Fine Arts rubric was applied to this sample (N = 87). The inter-rater reliability between reviewers was .790.  This demonstrated that there was consistency in applying the rubric criteria to the student writing samples. The preliminary statistical data (see below) conducted included mean scores from each of the four identified skills (0 - 2 scale), and a mean overall assessment score (0 - 8 scale).
The identified Fine Arts skills to be assessed were: 

· Competency 1: Analyze and critically interpret significant primary texts and/or works of art (fine art, literature, music, theater and film). 

· Competency 2: Compare art forms, modes of thought and expression, and processes across a range of historical periods and/or structures (such as political, geographic, economic, social, cultural, religious and intellectual). 

· Competency 3: Recognize and articulate the diversity of human experience across a range of historical periods and/pr cultural perspectives. 

· Competency 4: Draw on historical and/or cultural perspective to evaluate any or all of the following: contemporary modes of expression, and contemporary thought. 

Results
Each component of the assessment rubric was assigned a 3-point scale where 3 = “Excellent” and 2 = “Good” and 1 = “Needs Improvement”. Scores were then assigned to each paper based upon whether the assessor marked “Excellent”, “Good”, or “Needs Improvement” for each competency. Then, an overall student average was calculated. Finally, an overall assessment mean (out of 12) was determined by adding each of the competency overall scores. See results below. 
· Competency 1: 
Analyze and critically interpret significant primary texts and/or works of art 

Score = 1.98 (0-3 scale)


· Competency 2: 
Compare art forms, modes of thought and expression, and processes
Score = 1.72 (0-3 scale)

· Competency 3: 
Recognize and articulate the diversity of human experience 

Score = 1.62 (0-3 scale)

· Competency 4: 
Draw on historical and/or cultural perspective. 

Score = 1.30 (0-3 scale)




· Overall Assessment Score:

Score = 6.63 (0 - 12 scale).
According to the results of this initial assessment, students are better at articulating the historical and/or cultural perspectives than they are at the other three competencies.  In particular, students demonstrated less knowledge in applying factors or considerations in their analysis. 

As this was the first cycle of assessment, a definite trend cannot be determined.  However, in general, the data suggests the students struggled more with competencies 2-4.  All measured areas were assessed between the Needs Improvement and Good ratings.  More data will be required.  Further, the assignment will be reviewed to insure it adequately addresses the four competencies.  The wide variance in assignments prevents accurate and full assessment of all the competencies, and often resulted in low scores.  The rubric will also be reviewed to insure it adequately assesses the competencies as well.  
Overall, the results are consistent with expectations (first cycle, dissimilar reviewers from instructors of record, no Music-background reviewers), though no first-cycle benchmark was established.  
Analysis & Improvement Plan
The initial assessment of Music students with respect to the Fine Arts rubric provided some interesting data and highlights areas of strengths and those for growth.  First of all, this was the first experience with the new rubric.  The rubric was intentionally designed to encompass all the fine arts (i.e., Art, Music and Theater).  While overall scores are within the expected realm and inter-reader reliability was high, assignments will need to be better aligned with the rubric and the HED core competencies. 
Progress Plan For Improvement:

1. Coordinate the assignment with the faculty well before the semester begins, insuring all understand the task, craft an assignment that evaluates the core competencies, and can be measured by the rubric.

2. Review the Fine Arts rubric to insure the rubric, as written, effectively assesses the four HED competencies.  If not, consider refining the rubric to become more specific to ART, rather than the broader-scoped Fine Arts orientation.  

3. Have faculty submit the assignment along with their writing samples, so outside readers have a better understanding of the task.  Issue faculty the A&H Guidance for Developing, Assigning and Assessing Student Papers and the DACC Planning a Successful Writing Project tools.

4. Insure that the part-time faculty who submit writing samples, at a minimum, assess their own papers as the 1st Reviewer.

5. Faculty revise Student Learning Outcomes on syllabus to coincide with (but are not limited to) assessment rubric competencies (where applicable).

6. Faculty insure that competencies are being adequately addressed during each semester (where applicable). May include through the use of lecture, handouts, PowerPoint, video, guest speaker, etc. 
The relatively low scores in all four competencies may in some part be attributed to an incomplete assessment process (i.e., assignments not congruent with the rubric). Once the process is better implemented, then the focus can easily shift to improvement of instruction. In the meantime, it is difficult to say whether faculty are not teaching the competencies adequately, or were simply unaware that the competencies were being assessed. Once the rubric becomes commonplace and awareness of the process firmly entrenched, instruction can be better assessed.  

In conclusion, since this round of assessment will serve as a benchmark or foundation for future assessment projects, it is suggested that benchmark goals be established for the following academic year. 
